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What is the vision and mission of the History department? 
 

To develop curious and critical learners who can communicate effectively with 
excellent reading, writing, speaking and listening skills through a curriculum 
which is engaging, enjoyable and challenging. We want students to develop 
empathy and confidently share their informed, balanced viewpoints about 
different people, places and issues, understanding and questioning the world 
around them. To enable students to have every opportunity available to them 
as a global citizen, and becoming aware of the world around them and the 
connections between their studies and global events. 
 
 

How should students present their work? 
 

Students will work in a purple exercise book, on a device, or in a workbook. 
 
All work should be presented in accordance with the whole school presentation 
policy: 
 
 Write in black pen 
 Dates and titles to be underlined 
 Self and peer marking in green pen 
 Teacher marking/feedback in red pen 
 Highlighters may be used when appropriate 
 No graffiti  
 All sheets stuck in neatly 
 Pencils for drawings and diagrams, pen used for all writing 

 
The expectation is that students’ assessments will be marked swiftly, and that student notes 
will be checked at least once a half term, and / or will include self and peer marking in green 
pen. 
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DIS History Marking Codes 
 

To help provide consistency and specificity of written feedback in History, the following 
codes have been developed to allow your teacher to quickly inform you of the strengths and 
areas for improvement within your written work. They can also be used by you and your 
peers when undertaking self-assessment and peer-assessment. 

Codes will be used to indicate the strength of those abbreviations below: 
 
/ (tick) - good 
~ (squiggle) - mixed 
X (cross) - missing 
 

General Literacy 

• P - punctuation 
• sp - spelling 
• gr – grammar (EG CL for capital letter) 
• pres – Presentation (headings underlined, clear hand-writing etc.) 

 

Habits and features of Historical excellence 

• EX – explanation / analysis of your points (? - Unclear idea) 
• CK – Contextual knowledge (facts) 
• J – Judgments 
• PROV - Provenance (the nature, origin and purpose of historical sources)  
• ATQ – Answer the question! (Focus on key word eg change, significance) 
• L – Link factors 
• Q – Quotes 
• CEV – Evaluation – using CK to judge authors’ views 
• PER - Perspectives 
• T – A target that the teacher is setting you. This may require a short-term written 

response or be a more long-term goal for you to work on. These will be numbered and 
refer to aspects within what you’ve written. 

• STR – Structure (// = new paragraph) 
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What is the structure of the History department? 
 

• Head of Department – Ed Long 
• History teachers: Teresa McGrath & Louise Tickle  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
What resources can I use with my classes? 

 
Any that you believe will strengthen learning and progress.  
 
We recommend: 
 

• The library  
• JSTOR 
• Podcasts, for example ‘The Rest is History’ 
• Journals, for example 20th Century History Review or The Economist 
• Historical Documentaries, for example ‘The Bomb and The Cold War’ on Netflix. 

 
Please also see individual years’ ILPs / packs for more recommendations. 
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How do we assess and give feedback?  
 
In class – Live responsive feedback  
During lessons it is best practise to circulate the classroom 
with a red pen, identifying misconceptions and mistakes 
whilst students are working, modelling best practice 
within students’ books or at the front of the class 
when it is a multi-student issue. Live feedback should 
be followed up with a ‘feed forward’ task; this may 
just be completing/editing the same response after 
the teacher has provided some advice, it may be 
another task which presents the same misconception or 
skill which can be written in the student’s book live or 
copied from the board.   
 
  
Assessments  
Every student will complete a minimum of one assessment per term in line with the 
units they are being taught. Years 7 – 10 and IB1 will also have formal end of year 
examinations. Year 11 and IB2 students will have formal mock examinations following 
the external examination routines and expectations. The resources to prepare for and 
consequently write these assessments, and revision materials if necessary, will be 
shared on the class Team.  
 
In advance of summative unit assessments and end of year exams, the following process 
is required by the class teacher: 

 Date, content and revision pack (model responses + top tips) shared with 
students via Teams as appropriate 

 Assessment set on go4school as a homework with the due date set as the day 
of the test (this is for parental transparency) 

 All assessed work (except coursework) should be handwritten unless access 
arrangements dictate otherwise.  

 
Teachers should use the corresponding mark scheme(s) as shared by the HOD/2ic. The 
teacher should grade the assessment and create a whole class feedback sheet for the 
class using the History whole class feedback template and marking codes. 
Grades/marks for each assessment should be recorded on Go4Schools, using QLA 
(Question Level Analysis) where appropriate. 
 
It is an expectation that all assessments have a full assessment preparation and 
feedback to feedforward lesson which encourages students to respond to the feedback 
provided and engage with the mark scheme to support metacognition. The most 
important part of this process is that students have a feedforward task so that 
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they can improve on the ‘Even Better If (EBI)’ areas. Students will record areas and 
skills to improve upon on a tracker that they will keep in their books/electronically. 
 
Please see the whole school feedback policy for further information. 
 
Peer and Self Assessment 
Peer and self-assessment should be built into lessons after tasks that demonstrate skills 
which will prepare students for formative and summative assessments. Students should 
use proformas, checklists and criteria to help them assess their own and others’ work, 
including the feedback codes. They should be encouraged to give themselves and others 
specific targets for improvement and suggest feedforward tasks (EBI). All peer and self-
assessment should be completed in green pen. 
 
DIRT 
After any peer, self or teacher (whole class or individual feedback) assessment, students 
should be given directed time to reflect and improve their work based on their targets, 
feed-forward tasks and EBIs. All DIRT should be completed in green pen and teacher 
should give house points to students who have reflected and improved their work 
effectively. 
 
Questioning  
It is best practice within the department to incorporate questions which force students 
to access previous skills and content so that learning is not forgotten, this can be in 
‘connect the learning (CTL)’ activities, multi-content questions, regular low stake 
quizzes and homework tasks (for KS4 and IB). This is also delivered through an 
interleaving curriculum which ensures students access all core skills regularly rather 
than only in one half term per year.  
 
Effective questioning should be a core component of every lesson, and should consider: 
 

• Posing questions to all and personalising questions to target students 
• Giving students enough thinking time for the question(s) which has been posed 
• Encouraging students to question one another and create their own questions 

about the learning 
• Incorporating a subject-specific question taxonomy 
• Allowing students to discuss and share their ideas and responses to questions if 

appropriate e.g. Pose-Pause-Pounce-Bounce 
• Using high-cognitive and open questions to aim for ‘desirable difficulty’ 
• Using statements in place of questions to generate debate and varied responses 

 
Marking mistakes versus misconceptions  



8 

There is evidence to show that providing a correction to a mistake will not cause a 
student to improve in the future – in fact, it is as effective as not marking/ identifying it 
at all. All evidence suggests that a mistake should be identified, and students asked to 
reread/ redraft the answer knowing that there is a mistake present. Misconceptions, 
however, should be modelled to students whilst asking key questions along the way, in 
these instances a feedforward question is crucial to student progress. This can also be 
achieved by sharing good, better, best responses or generating ‘what not to do’ lists.  
 
 
How do we use independent learning? 
 

• All resources are on the Independent Learning Platform, so students and parents 
have access to the best and most appropriate resources for each unit of work in 
KS3 and KS4.  

• In KS3, homework will be 'opt in' independent study. Students will have the 
option to complete independent learning tasks through the online platform 
and there will be rewards associated with this. There will no longer be a 
homework grade recorded for reports. 

• In KS4, independent learning will be set with submission dates and tasks can be 
compulsory. Students will be directed to resources on the independent learning 
platform and teachers may set their own homework using Go4Schools. Sanctions 
can be used for students who do not complete compulsory homework set by 
teachers. 

• In KS5, homework tasks will be set using  / Go 4 Schools and can be compulsory. 
• Throughout all phases there will be a greater emphasis on CAS activities and 

students pursuing subjects of interest for extended learning rather than 
homework, especially in KS3. 

• For students who are falling behind, teachers can suggest resources and tasks on 
the independent learning platform that would help them get caught up, liaising 
with parents to set work with deadlines. 

  
 
How do I incorporate the DIS10 and IB learner profiles into my lessons? 
 
The DIS10 is a teaching and learning toolkit where all elements should be 
incorporated into every sequence of learning.  
 

1. Connect the Learning  
2. Lesson Transparency 
3. Challenge and Differentiation 
4. Higher Order Questioning 
5. Timely Intervention 
6. Model Excellence 
7. Real Life  
8. Collaboration 
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9. Metacognition 
10. High Quality  

 
The IB Learner Profile includes 10 learner 
attributes. We should be aiming to give our 
students the opportunity to be successful in 
displaying these 10 attributes through our 
lesson planning.  
Some examples could be: 
Inquirers - Give the students the opportunity 
to learn a new topic through flipped learning. 
Reflective - Use post assessment time as an 
opportunity to reflect upon the strengths, 
weaknesses and to create a feed forward 
plan.  
History specific learner attributes have been 
created by the department and teachers 
should display these in their classrooms and 
use the hand-out versions to help support 
students or direct them in how to develop or 
demonstrate these skills. 
Teachers should display the learner attributes that will be developed in each lesson 
using the Velcro icons on white boards. Each unit across all year groups is assigned 
several learner attributes and these should be explored in some detail in specific 
lessons and activities when delivering the scheme. 
 
Please reward all student effort linked to specific learner attributes accordingly. 
 
What do I do when my students are not achieving? 
It is the primary responsibility of the classroom teacher to ensure that all students are 
making progress; this can be monitored through in class observations, completed 
book work, independent learning, and assessment data. If a student is not meeting 
the high expectations then the class teacher must intervene either by providing 
additional academic support to the student (this includes direction to the independent 
learning platform), discussion with the student, and contact with the parents. Where 
required it is appropriate to seek advice from the HOD/ HOY/ inclusion team. [Note 
that recording on go4school alone is not sufficient intervention]. If there is no 
improvement or an intentional resistance by the student/ parent, then the HOD/ HOY 
should be consulted and will intervene if appropriate. 
Strategies for improving attainment include:  
 Knowing the students’ strengths and weaknesses: use the QLA from assessments 

to identify weaknesses and set appropriate improvement tasks (refer to the 
independent learning platform in the first instance). 
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 Set intervention work: use resources to support students in completing focused 
independent learning. 

 Seating plan: sit struggling students with students who are achieving slightly 
better than them – this should allow peer coaching to happen at the “right level”. 

 Marking: mark the under achieving students work first when doing a whole class 
(best feedback is always given when starting) and more often than the attaining 
students. 

 Live feedback: when circulating make these students your first visits and your 
most regular ones too. 

 Model Excellence: always ensure that students are clear of the success criteria of 
the task and how that would look in action. 

 
 
How do we support key student groups? 
 
We work closely with the inclusion department to ensure SEND students are fully 
supported. Students with Level 3 needs have a one-to-one LSA in every lesson. 
Students at level 2 will have additional class support from a whole-class LSA and the 
class teacher. Students at level 1 have differentiated resources from the class 
teacher and require close monitoring and support.  
 
All lessons are personalised which adds additional support to inclusion and ensuring 
that all students feel comfortable accessing personalised resources, tasks and 
support through quality first teaching. Read student SEN plans/passports on 
provision Map. 
 
G&T 
Our gifted and talented students are challenged within lessons through personalised 
work and questioning. Students will also be offered opportunities and directed 
towards competitions. 
 
Emirati 
Emirati students should be identified in the seating plan and be seated near the front 
of the class where possible. At given opportunities, lessons should include 
references to UAE culture to ensure lessons are relatable for our Emirati students. In 
addition, schemes of work are planned to showcase local writers and link to 
international cultures where appropriate. 
 
 
 
What are the roles and responsibilities of everyone in the History team? 
Teachers  
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• Ensuring outstanding academic performance within their classes through 
challenging work and activities to stretch and push all students 

• Producing high quality lessons that facilitate outstanding learning through the DIS 
10 and Learner Attributes, personalising the learning for every student 

• Maintaining data for all classes on G4S 
• Intervening with underperforming students in a timely manner 
• Working with the inclusion team to support students where appropriate 
• Giving effective marking and feedback to students in line with whole-school and 

department expectations 
• Communicating assessment dates and resources in a timely manner to students 

(through Teams) and parents (through G4S) 
• Ensuring consistency is delivered by following SOWs, completing core 

assessments and ensuring T&L policies are implemented within lessons 
• Contribute to the development of the curriculum across all  phases and key stages  

 
Head of Department additional duties  

• Outstanding academic performance of all year groups 
• Adapting and maintaining the curriculum for Years 7 to 13 
• Monitoring T+L through QA (book looks, learning walks, lesson observations, 

student voice) 
• Enhance T+L (feedback to staff, CPD) 
• Monitor/ intervene with underperformance (students and whole classes) 
• Maintain/ oversee assessments (formative/summative, end of year) 
• Ensure provision for external exams  
• Contribute to whole school development  
• Oversee the reporting cycle (QA data, data analysis, actions resulting from data – 

feedback to department) 
• Monitor department policy  
• Oversee the transition period in the History Department between KS3 and IGCSE 
• Set core assessment tasks at GCSE and IB 

 
What other opportunities are there for History students? 
 
In KS3, Students can join the Newsletter Club (I/C MS), and in KS4-5 the Bull 
Moosers (Junior and Senior History Societies respectively).  
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Curriculum Overview: 
 

Y T1 T2 T3 
7 
 

• Key ideas in 
History 

• Islamic 
Golden Age 

• Medieval Mali 
• Ottomans 

• Native 
Americans  

• (Renaissance 
& 
reformation 
in Europe) 

8 • Tudors & 
• Age of 

exploration 

• Transatlantic 
Slavery 

 

• British 
Empire in 
India 

• (French 
Revolution) 



13 

9 • WWI 
• Dictatorships 
• Inter-war 

• WW2 & 
Holocaust 

• Cold War 
• Civil Rights 

10 1.3 Germany 
1918-45 

1.7 USA Divided 
Union 1945-74 

 

11 2.B3 Japan 
1853-1945 

2.A4 Vietnam  

12 2 Authoritarian 
states 

Mao & Hitler 
Cold War 

1 Global War 
Japan, Germany & 

Italy 
 

 
IA 

13 3 Russia 1855-
1924 

3 Russia 1924-
2000 

 

 
 

○ KS3 overview to add – in development 
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Exam boards – iGCSE Edexcel (modular from 

2025-27 cohort), Y12 & 13 IB. 
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Assessment Overview: 

 
Y T1 T2 T3 

7 
 

WK 11 
1. Romans ESS 

20 

WK 3 
2. Islamic GA MSA 

20 

Summer Exam 

8 WK 9 
1. Tudors ESS 

20 

WK 5 
2. Exploration MSA 

20 

Summer Exam 

9 WK 7 
1. France SRC 

20 

WK 4 
2. WWI MSA 

20 

Summer Exam 

10 WK 10 
1 Germany 30 

WK 7 
1 USA 30 

Summer Exam 
1 GER/ USA 60 

11  November 
iGCSE modular 

Paper 1 

WK 1-4 
Paper 2 Japan 30 

Mock 

WK 1 Vietnam 
30 

12 WK 13 
P1 & P2 39 

WK 8 
P1 & P2 39 

Summer Exam 

13 WK 11-12 
P1 & P2 54 

Mock 

Paper 3 TBC 

 
 
 

Golden ticket tasks: 
 

YR7-YR9 Golden Ticket Tasks 
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• Write a summary review (200 words max.) 

of a HISTORY book, article, film or podcast 
on a topic you’re studying, or any area of 
History that interests you. Be sure to 
include an image of what you’re reviewing! 

 
 
 

• Create or draw an artefact from the Historical period 
that you are currently studying. It could be a castle, 
house, item of clothing, weapon (don’t actually build 
one that works!) 
 

 
 
• Make your own film or podcast 
(max 3 minutes long!) on a Historical  

topic you’re studying, or any area of 
History that interests you. 

 
 
 
 

• Ask your teacher for 
recommendations if you 
can’t think of anything! 

iGCSE Edexcel Paper 1 



17 
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Paper 2 
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international-gcse-in-history-modular-specification.pdf 
 
 
 
 
 
 
 

https://disdubai-my.sharepoint.com/:b:/g/personal/elong_disdubai_ae/EcMsJES02ZtHnFELiMdI32sB4cLaBWcRUFgcUfcUVElusQ?e=lNjlx1
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IB Overview 

Paper One SL AND HL (20%) 

Which ONE prescribed 
subject will you teach? 

  

Choose one and teach 
BOTH case studies. 

Prescribed Subject: 

3. The move to global 
war 

Case study 1: 

Japan 

Case Study 2: 

Germany & Italy 

You must teach all 
bullet points. 

You must teach all 
bullet points. 

Paper Two SL AND HL (25%) 

Which TWO World 
history topics will you 

teach? 

  

Choose two and teach 
examples from TWO 

regions 

 10. Authoritarian States 

 

 

Hitler & Stalin 

 12. Cold War 

 

 

Berlin Crisis 1961 

Cuban Missile Crisis 1962 

You must teach all bullet points 
and select relevant examples from 

two regions. 

You must teach all bullet points 
and select relevant examples 

from two regions. 

Paper Three HL ONE region of the world ONLY (35%) 

Which THREE sections 
will you teach? 

Choose three and 
teach ALL bullet 

points. 

12. Russia 1855-1924 

  

 

 
16. Russia 1924-2000 

 

 
 
 

  You must teach all 
bullet points. 

You must teach all 
bullet points. 

You must teach all 
bullet points. 

IA (20%) 
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● Paper 1 (HL & SL) 
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● Paper 2 (HL & SL) 
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• Paper 3 (HL only) 
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IA - Independent Assessment (20%) 
 

• 2024-5 Deadlines 

 
• Thu 5 Sep Section 1 draft (6)  

• Fri 11 Oct Section 2 draft (15)  

• Fri 29 Nov Section 3 draft (4)  

------------------------------------------------- 

• 3 Feb Final Submission to ELO (25) 

• 1 March Final marks to IBIS 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PLEASE ALSO SEE INDIVIDUAL STUDENT BOOKLET 
 



27 

 


