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Introduction

In the field of teacher education, the search for effective strategies to support
student teacher development is ongoing. This case study explored the impact
of a coaching style approach to feedback for International Postgraduate
Certificate in Education (iPGCE) student teachers during school placements,
examining how coaching feedback influences their progress and development.

Research Objectives

The study aimed to determine if student teachers recognise coaching as a
feedback style: if school-based mentors feel confident using coaching as a
feedback style and if both students and mentors find coaching useful for the
development of trainees. The sample consisted of four mentors and three
student teachers, with data collected through questionnaires before and after
mentors received coaching training (from The Educational Coach).

Initial Understanding and Training Impact

Before the training, the majority of participants had only a vague idea of what
coaching entailed. Post-training, 100% could accurately define coaching and
mentors reported a significant increase in their confidence in providing
coaching feedback. This shift highlights the importance of adequate training in
equipping mentors with the necessary skills to effectively employ a coaching
approach.

Student Teachers’ Perspective

Initially, student teachers preferred feedback that balanced encouragement
with constructive criticism. After experiencin% coaching, all student teachers
identified coaching as the most helpful feedback style. One student reflected:

“Coaching can be frustrating because sometimes we are just looking for
someone to give us answers. However, what we learn through coaching
feedback has a more lasting impact on our development.”

This shift demonstrates the benefits of coaching, aligning with Korthagen and
Vasalos' (2005) findings on the value of reflective practice.

Mentors’ Perspective

Mentors initially acknowledged the potential of coaching but expressed
concerns about student teachers’ inexperience hindering their ability to
?enerote ideas independently. Post-training, mentors observed that coaching
ostered a ?reater sense of ownership and confidence in student teachers, as
they actively engaged in reflection and critical analysis. This transformation
supports Tschannen-Moran and Hoy’s (2007) findings that coaching benefits
both new and experienced teachers.

Key Findings and Conclusions

The study revealed that with proper training, mentors could confidently
implement a coaching style, and both mentors and student teachers
reco%nised its value. The positive reception of coaching feedback by student
teachers, and the increased confidence among mentors, suggest that
integrating coaching into feedback mechanisms can significantly enhance
teacher development.

Schools and universities linked with iPGCE programs could benefit from
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adopting coaching strategies and providing comprehensive coaching training
for mentors. Future research should consider a larger sample size and a
mixed-method approach to gain more in-depth insights.

Final Thoughts

The implementation of a coaching style approach to feedback has a profound,
positive impact on the development of iPGCE student teachers. By fostering
reflective practice, enhancing mentor-mentee relationships and boosting self-
efficacy, coaching emerges as a powerful tool in the professional growth of
future educators.
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