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d \Fnlhat Iwas the |s;sue. d what did the students tell us? What did research tell us?
A period of instability in terms of engagement an ’ : ' b D ¢
> Y 999 “Overall, we love Year 3. But we feel bored and don't like lessons when Piaget’s Cognitive Development Stages "‘;,
readiness for learning has been noted in Year 3 students T - s el X
3 we are hungry, tired and things are too difficult. We have fun whenwe | theory indicates a key period of transition at ““ o

over the 5 years at Arcadia. PASS data also indicates the age of our Y3 students resulting in PREOPERATIONAL

move. We don't always feel ready For learning. We feel most ready for

student are struggling with curriculum demands in this

learning after snack and play, not necessarily at the start of the day!” differences in our students’development.

period of transition between KS1and KS2. Teacher Loe slches frcfeaie e beneFis of

@ In the morning when | first arrive at

perception often accredits this to demands of the long - When do ‘ school. ‘Classroom Activity Breaks' and allowing
1P @ In the lessons that come just after | have
‘50-16° i £ you feel . : . . . .
school day (07:50-16:00). What can be done to improve the : had my morning snack and playtime. students to have a voice in their choice of SescRETE
P most ready RS In the middle of the day, before lunch.

students'engagement within the parameters of our for learming? @ In the lessons that come just after lunch.

RN @ Later in the afternoon, just before
X.P4SS setting:

timetabled activities.
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LIS pagTicieation | Learnincouteut | HOow did this affect . What was implemented as a result of research and student voice?
Displays off-task behavio/ur Contributes opinions or Percentage of correctly
during teacher input and/or answers towards class completed comprehension HE o . ° . . .
f.e.-Nofi‘ifn’;etﬁ‘:?:cf:m??'zw,d/ discussion unprovoked questions following input student engagement? Students will take a 10-minute Flexi break at 14:30 (in the middle of the 4 period block of
learnin_g task / off-topic cbatting / Response is on-topic Response is corre;:t or mostly . . . . . . . . . . .
R e et Following a 10-minute flexi break, . i lessons following lunch) with the aim of improving readiness for learning and engagement in
Weds 15th May Thurs 16th May Weds 15th May Thurs 16th May Weds 15th May Thurs 16th May
Without With Without With Without With . . .
S mmiio wmine wpnime wonise wonio | allareas of engagement improved. the final two periods of the school day. Students can choose to play, dance, move, eat or relax
swaenen emsen WEHEIL RPN WL I sox so% | Off-task behaviour halved, as they need. We will test effectiveness by observing engagement in a 14:30 lesson
e o ° . o o \ - ¥ ;
sugents | remaiesysm ||| | [ I 85% 100% participation in the learning that has not been preceded by a Flexi break .
e | eyan ) I WL Mm% 100% significantly elevated and learning as a control and then again the following day with a

output increased. Moving forward, similar lesson at the same time after having a break.

Student D EeAr:Ir_la:I]eogyZm .H’Hl +H1' " ¢H‘H- "” 60% 100%
we will strive to include flexi
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breaks in our timetable to Regardless of Time of Day
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improve engagement in learning.
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